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Gordon State College (GSC) has been immersed in an active program of assessment 
and improvement for many years. As a historical two-year college with many 
graduates receiving degrees in “general education intense” Associate of Arts and 
Associate of Science transfer degrees, we have in the past focused a large part of our 
assessment activity on student learning outcomes in general education courses - data 
which was collected and analyzed each year by relevant academic units, the College 
Assessment Committee, and the Academic Affairs Office.  In addition every seven 
years the College Assessment Committee, the Academic Affairs Office, and the 
President’s Office worked to complete a comprehensive program review of each of 
our programs areas. This comprehensive program review was locally called the Multi-
Metric Program Review, and it focused on quality, productivity and viability. In concert 
with a University System of Georgia initiative called Complete College Georgia, we 
gave continuing and serious attention to retention and completion data.  
 
GSC within the School of Arts and Sciences offers two associate degrees: 
Associate of Arts, and Associate of Science. The Associate of Arts and Associate 
of Science degrees both require students to complete 60 credit hours of 
coursework: 42 hours in the common core curriculum (general education) and 18 
hours in the baccalaureate pathway (Area F). The major component of these 
degrees is the common core or general education component.  
 
The role of Area F curricula and the definition of associate degree “programs” has 
been a controversial topic in the USG and subject to multiple interpretations. 
Complicating an already challenging situation was the fact that most Area F 
curricula did not contain a robust or comprehensive series of classes comprising a 
program. Semantics and historical practice have clouded the understanding of 
“program” and for the purposes of this this document these Area F curricula 
should more appropriately be called pathways. The recent actions of the BoR 
USG to clarify associate degree programs, particularly with respect to Area F, 
have had a significant impact on program and assessment considerations and 
should simplify matters going forward. These pathways will continue to be 
assessed and it is anticipated that the assessment committee will consider the 
Area F curricula as related thematic clusters for the purposes of assessment and 
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continuous improvement. 
 
The assessment of Associate degree programs involves the assessment of the 
general education core and the assessment of the unique Area F pathway 
curriculum.  
  
The Assessment of the General Education Core Curriculum Component of 
the Associate of Arts and Associate of Science Degrees within the School of 
Arts and Sciences 
 
The Core Curriculum is divided into 5 areas: Area A (9 credit hours): Essential 
Skills; Area B (4 credit hours): Critical Thinking (Institutional Options); Area C (6 
credit hours): Humanities/Fine Arts; Area D (11-12 credit hours): Science, 
Mathematics and Technology; and Area E (8 credit hours): Social Sciences.  
 
Course-based assessment of general education competencies at the freshman 
and sophomore levels was overseen and coordinated by the college-wide 
Assessment Committee until 2013. The Committee compiled reports, which 
included assessment results and recommendations, annually from all 
departments. The Committee produced a summative report titled The Assessment 
of Assessment which was reviewed by Academic Affairs and shared with the 
college community. Additionally, the Committee made recommendations to the 
submitting departments for ways in which assessment or the reporting of 
assessment results could be improved.  
During the 2013-2014 academic year, GSC embarked upon a comprehensive 
revision of assessment practices for general education and all programs.  The 
task force for General Education Assessment (Task Force) was formed and 
charged with examination of current practices and with forwarding 
recommendations for future practices with regard to general education 
assessment in freshman and sophomore level classes. Included in the 
recommendations of the Task Force was a commitment to disaggregate course 
assessment data by instructional site and instructional modality.  That 
disaggregation of assessment data began in fall 2014.  Beginning fall 2015, this 
Task Force became the General Education Committee, a standing committee of 
the Faculty Senate. As part of the comprehensive institutional review in 2014, the 
Task Force reviewed the detailed area list of student learning outcomes and 
created a more concise (4 common student learning outcomes) and universally 
applicable set of “Instructor’s Course-Level Assessments” (ICLA) for the general 
education program.  

The 4 common student learning outcomes are: 
o students will communicate effectively 
o students will exhibit analytical and quantitative skills 
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o students will demonstrate appropriate technical skills 
o students will demonstrate appropriate area level expertise 

  
Rubric Template 
To communicate student learning objectives and to facilitate consistent reporting 
of assessment results by faculty, a template was created to serve both as an 
assessment rubric and as a reporting tool. From this rubric, faculty committees 
developed the metrics for each assessment tool used in each class. Faculty set 
the benchmarks for the assessment and indicated on the form the importance 
(emphasis) of the component applications in their course. For example, in 
ENGL1102 English Composition II, the “Writing” component would be rated “High” 
while the “Graphical” component would have a “Low” emphasis. The template also 
includes a commentary section for feedback on the course performance 
assessment. Instructors were asked to provide feedback on student readiness 
and the withdrawal/failure rate. General suggestions for improving student 
learning were solicited. 
 
Once the particular assessment was completed, the faculty member used a 
separate copy of this form or amended the rubric to indicate the number of 
students who did not meet, met, or exceeded expectations (based on assessment 
benchmarks). After the completion of the semester, faculty members then 
submitted their rubric, assignment descriptions, data gathered on student 
performance, and recommendations for improving the process and/or student 
learning to the department head. Each faculty member completes the template for 
their specific section/s of a course. In the following semester faculty meet to 
review the results of individual class performance to determine if there are 
common areas of concern that should be addressed or if the learning objective or 
assessment instrument needs to be revised. 
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These outcomes align with and are consistent with the College’s mission to 
provide an exceptional education and specifically to develop creativity, critical 
thinking, problem solving, innovation, a global perspective, and a commitment to 
lifelong learning. By satisfactorily meeting the general education learning 
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outcomes of the College, students demonstrate competency in the fundamental 
skills and core knowledge associated with a college-educated individual. 
 
The Task Force put forward 19 component applications associated with these four 
general education outcomes. The component applications in some cases are 
simply a more detailed, meticulous description of the goals, for example, the 
Communication Skills goal is sub-divided into writing, speech, symbols, graphical 
representations, etc.  The faculty believed expounding on these components was 
essential for effective and meaningful assessment and would engender better 
“course-fit.”   
 
In fall 2014, faculty throughout the School of Arts and Sciences were polled and 
asked to rank the importance of each of the component applications as “high, 
medium, or low” with respect to student learning expectations for the 1000- and 
2000-level courses offered by their department within the core curriculum.  
Ranking by the faculty indicated the importance of specific component 
applications (communication, quantitative skills, etc.) in the delivery of the 
curriculum and in its contribution to the student’s attainment of the general 
education learning goals. For example, faculty teaching ENGL1102 English 
Composition II rated communication as highly important and quantitative skills as 
low importance. These surveys were reviewed by the Task Force. The Task Force 
identified specific applications that the majority of faculty respondents ranked as 
of high or moderate importance for each course.  Then for each course within the 
core curriculum, the Task Force assigned the component applications (general 
education objectives) that were to be assessed within that course based on the 
“importance” ranking. This refined list of component applications is assessed 
within specific courses using assessment instruments and rubrics developed by 
the discipline faculty. Each course within the general education curriculum is 
assessed for only the general education outcomes ranked as of high or moderate 
importance to the curriculum. Each general education student learning outcome is 
therefore assessed within the appropriate course by the appropriate metrics as 
determined by the course content and by the college’s faculty. 
 
Assessment Calendar 
The Task Force developed a college-wide assessment calendar. Under the new 
system, each year selected courses are assessed. Starting fall, assessment will 
be done on selected courses every year during the fall semester. Assessment 
results from the fall semester are evaluated by the faculty discipline committee 
during the spring semester. The faculty committee will make recommendations 
regarding the efficacy of the assessment and any pedagogical changes that 
should be considered. Implementation of recommendations will occur the 
following fall semester. The impact of these changes will be assessed during the 
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next assessment cycle (the next fall semester). This creates a simplified, two-year 
assessment cycle in which the first year is dedicated to assessment and 
evaluation of results and the second year to implementation. Including a diverse 
collection of courses from the core each fall semester insures that all areas of 
GSC’s general education learning objectives are assessed within a two-year 
cycle.  
 
The assessment plan for the 2014-2015 academic year is shown below. 
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Results 

Communication 
Skills 

Number of Enrolled Students in Courses Who 
Did Not Meet 
Expectations: 

count (percent) 

Did Meet 
Expectations: 

count (percent) 

Exceeded 
Expectations: 

count (percent)  
Writing 351 (23.9) 642 (43.9) 470 (32.1) 
Speaking 65 (16.5) 192 (48.9) 136 (34.6) 
Graphical 327 (44.2) 327 (44.2) 85 (11.5) 
Interpersonal 21 (26.6) 41 (51.9) 17 (21.5) 
Symbolic 87 (19.5) 224 (50.2) 135 (30.3) 
Aesthetic 40 (15.4) 139 (53.5) 81 (31.1) 
 
The majority (>55%) of students met or exceeded expectations for 
communications expectations.   
 
Faculty made a number of recommendations specific to their curriculum to 
potentially improve student learning outcomes. These changes were implemented 
this year.  
 
 

Analytical 
Problem-

Solving Skills 

Number of Enrolled Students in Courses Who 
Did Not Meet 
Expectations: 

count (percent) 

Did Meet 
Expectations: 

count (percent) 

Exceeded 
Expectations: 

count (percent)  
Qualitative 
Analysis 

 346 (23.6)  657 (44.8)  463 (31.6) 

Quantitative 
Analysis 

 295 (27.6)   471 (44.1)  303 (28.3) 

Critical 
Thinking 

 533 (28.1)  871 (46.0)  489 (25.8) 

Problem-
Solving 

 312 (25.9)  604 (50.2)  288 (23.9) 

 
The majority (>72%) of students met or exceeded expectations for problem-
solving skills expectations.   
 
Faculty made a number of recommendations specific to their curriculum to 
potentially improve student learning outcomes. These changes were implemented 
this year.  
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Technology 
Skills 

Number of Enrolled Students in Courses Who 
Did Not Meet 
Expectations: 

count (percent) 

Did Meet 
Expectations: 

count (percent) 

Exceeded 
Expectations: 

count (percent)  
Other 
Technology 
Use 

 72 (40.4) 72 (40.4)  34 (19.1)  

 
A significant percentage (~40%) of students did not meet technology skills 
expectations.   
 
Faculty made a number of recommendations specific to this area to potentially 
improve student learning outcomes. These changes were implemented this year.  
 

Specialty Area 
Expertise 

Number of Enrolled Students in Courses Who 
Did Not Meet 
Expectations: 

count (percent) 

Did Meet 
Expectations: 

count (percent) 

Exceeded 
Expectations: 

count (percent)  
Area 
Knowledge 

 601 (23.7)   1358 (53.5)   580 (22.8) 

Area Skills   286 (20.8)  690 (50.2)  397 (28.9) 
 
The majority (>75%) of students met or exceeded expectations for area skills 
expectations.   
 
Faculty made a number of recommendations specific to their curriculum to 
potentially improve student learning outcomes. These changes were implemented 
this year.  
 
Area F was considered the unique, identifying curricula of the associate degree 
(major). Both general education outcomes and Area F outcomes are typically 
assessed annually. Faculty within the discipline develop the rubric and course-
based assessment instrument, administer the assessment, compile and analyze 
the data, and make recommendations for pathway improvement. Outcome 
assessments for several Area F pathways in which GSC does not award 
baccalaureate degrees, and which were performed An assessment coordinator 
within each department worked with the department faculty to insure class 
participation, collected and collated assessment data. The annual results of 
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assessment were then reviewed by the department faculty, and recommendations 
were made to improve students learning outcomes. The final report would then be 
forwarded to the college-wide assessment committee and disseminated to the 
College. Recommendations were put in place by the faculty and the impact 
assessed in the following cycle. The assessments for Area F as developed by the 
faculty were either embedded in the normal coursework or free, stand-alone 
assignments which addressed skills fundamental to the intended major. Area F 
assessments were not conducted in 2014-2015. The College was in the process 
of reorganization from division to Schools and consolidating Area F curricula.  

 
Program Productivity  

 
Graduates 
Gordon State College historically and still today serves an important role as a transfer 
institution preparing students to transfer to senior baccalaureate-offering institutions 
within the USG. One productivity measure is the number of associate degrees 
awarded by the institution. According to the GSC Fact Book, the College awarded 
nearly 350 associate degree in the School of Arts and Sciences in the 2014/2015 
academic year. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 


